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Context and highlights
Woodville Primary School is situated on Port Road, Woodville, 8kms from the Adelaide GPO and 8kms from the coast. It
has a proud and successful history of providing quality public education to the children of Woodville since 1878. In 2020
the school started with an enrolment of 315 students, peaking in Term 3 with 331 and ended the year with 331 students
from Reception to Year 7. Whilst the numbers were relatively stable there was a balance of new enrolments and
students moving out of the area throughout the year. New enrolments comprised students mainly from Years 5 - 7.
Students come from a variety of socio-economic backgrounds. Nearly 22% of the students are from Non-English
Speaking Backgrounds (NESB) and these represent 38 different cultural groups. Approximately 8% of students are
identified as having Aboriginal heritage and slightly over 10% of students are verified as having a learning disability.
There are approximately 30% of students who receive School Card assistance.
The school has an ICSEA score of 983 (for 2018, not available yet for 2019/2020), and is classified as Category 4 on the
DECD Index of Educational Disadvantage.
The Leadership Team comprises of a Principal who has a renewed 5 year tenure - 21/01/2021-21/01/2026, a Deputy
Principal with a three tenure - 21/01/2021-21/01/2024 and a Wellbeing and Engagement Leader with a three year tenure
-.21/01/2021-21/01/2024.
Highlights 2020:
o Training with Tierney Kennedy - Years 3 -5 Maths project
o Interoception room established with staff professional development provided by Student Support Services and
Complex Needs Unit
o Buddy class: whole school wellbeing/social skill development including successful integration of Grove annex
o Showcase day highlighting student learning in STEAM - virtual event with class presentations made available online
o Participation and representation in SAPSASA events - State Champions of Small Schools Category
o Modified Festival music - choir participation
o Premier's Reading Challenge and Book Week - with Book Week parade
o Connections with community groups - Pastoral Care worker
o 'Brekky Fridays' supported by local church group
o Whole school transition program
o Sports Day
o Teaching Sprints staff training - Simon Breakspear
o Robotics program
o Puppetry
o Cyber Safety workshops - SAPOL
o Instrumental music program

Governing council report
Governing Council members for 2020 were as follows:
Robert Bone (Chairperson), Dani Letts (Treasurer), Sam Clutton, Heidi Harwood, Renee Groom, Craig Armstrong
(Deputy Chairperson), Katy Bone, Kerry Williams, Heather Mutch, Yiota Seaman (Secretary), Doug Brant, Gail Painter
(Staff Rep) & Monica Lee (Staff Rep).
Kerry Williams & Yiota Seaman resigned during the year.
This Year the Worldwide COVID-19 virus affected Governing Council in a major way, some meetings had to be cancelled
while others were held following health guidelines. Key outcomes this year included:
Finance – the school maintained its financial position with a 5% surplus as recommended by DfE.
Fundraising – led by Dani, was impacted but did manage to run Mother’s and Father’s Day Stalls. Raising $3,010.
Canteen – has seen good school community use with strong use of the QKR App ensuring the viability of the canteen
into the future. A student group, leadership and Canteen Manager are looking at future menu items. Improved takings will
support future upgrades of the canteen building & equipment.
OSHC – OSHC service was outsourced to YMCA following failed attempts to find a suitable Director. This is an essential
service to the school community. The GC continues to oversee the retrieval of past debt.
Dress Code – no new reports.
Grounds – No Working Bees were able to be held this year. Recycling in and around the school was discussed and
implemented in some of the classes. Re-instating the Aboriginal Garden which had been let go. A long list of
Maintenance items budgeted for have been able to be completed but other works are still in progress due to
tradespersons limitations. Upgrading of playgrounds is in planning.
Organised Sport – Our school participated in basketball and football and SAPSASA. While impacted by COVID-19 good
outcomes were still achieved such as winning the State Finals of athletics in the small schools category and 4th in the
state for Basketball.
Road Safety – The Council implemented new parking conditions around the school.
Other items that involved Governing Council were, reappointment of Maria Maffei as Principal and participation in the
External School Review.
Positive Pathways – continues successfully within the school and provides a necessary service for the community.
Community Involvement – Kathy (Pastoral Care worker) continues to be a valuable member.
Some events – Brekky Friday, Sports Day, Showcase Day, Swimming/Aquatics, Puppetry, end of year celebrations were
all affected by COVID-19 and were thus presented in an alternate format.
With restrictions limiting access to school grounds many of the tasks Volunteers would usually partake in were put on
hold as well. Governing Council, while limited in what it could do, was still functioning as a good way of communicating
between the school and the community, publishing reports of each meeting on the SkoolBag app.
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Quality improvement planning
IMPROVEMENT PLANNING:
Our site improvement plan is informed by the Department for Education School Improvement Planning guidelines and
resources. Our 2020 Site Improvement plan priorities were a direct result of whole school data analysis which highlighted
areas for improvement in student achievement and growth - Writing and Mathematics. The strategies and actions that
were put in place were guided by the recommendations made in the Literacy and Numeracy Guide Books (DfE).
WRITING:
Improvement Goal 1: To increase students’ Writing achievement by developing their understanding of constructing
cohesive texts, while attending to sentence structure and vocabulary, particularly years 5-7.
Target:
By the end of 2020, increase to 45% (2 students) of Year 6 students maintaining/increasing progress as measured by
LLL (i.e.1 level progress for one year), or Writing Progressions as mapped against LLL (i.e. Levels 10 – 14 or CrT9,
GrA6, PuN6, SpG11)
Outcome:
68% of our target groups of students maintained or increased progress (17% increased achievement by 1 or more
levels).
Across the school: 58% of our Reception student improved their writing by 2 to 4 levels, 73% or Year 1 students
improved by between 1 and 3 levels, 63% of Year 2 students improved by 1 to 2 levels, 47% of Yr 3 students improved
by 1 to 3 levels, 23% of Yr 4 students improved by 1 to 2 levels, 21% of Yr 5 students improved by 1 to 2 levels, 15% of
Yr 6 students improved by 1 to 2 levels, 30% of Yr 7 students improved by 1 to 2 levels,
MATHEMATICS:
Improvement Goal 2: To increase students’ Mathematics, leading with Number & Place Value, particularly years 3-5.
Target:
By the end of 2020, increase to 60% (2 students) of Year 4 students meeting or exceeding the PAT Achievement Band
105 -114
Outcome:
Yr 4: 100% of students reached PAT Achievement benchmark of 110 .
PAT-R SCALE SCORE:
o 74% of Year 3 students achieved at or above target Scale Score: 95
o 84% of Year 4 students achieved at or above target Scale Score: 106
o 71% of Year 5 students achieved at or above target Scale Score: 112
o 77% of Year 6 students achieved at or above target Scale Score: 118
o 69% of Year 7 students achieved at or above target Scale Score: 120
PAT-M SCALE SCORE:
o 93% of Year 3 students achieved at or above target Scale Score: 101
o 100% of Year 4 students achieved at or above target Scale Score: 110
o 63% of Year 5 students achieved at or above target Scale Score: 112
o 79% of Year 6 students achieved at or above target Scale Score: 120
o 63% of Year 7 students achieved at or above target Scale Score: 121

Improvement: Aboriginal learners
This year the support for our Aboriginal students has focused on reading development. The support lessons and APAS
program were created using evidence based strategies - for example: phoneme drills, one minute activities and
orthographic mapping - influenced by the Science of Reading. ATSI students across R-4 received most of the support
which resulted in growth in phoneme/grapheme knowledge, fluency and reading ability. Some of the students growth
was so high, they have now met their year level benchmark for reading.
In 2021 we will continue to support our ATSI students using evidence based knowledge and strategies, with particular
focus on strengthening students' phonemic knowledge and skills.
All students, through the targeted tutoring, teaching and learning programs, achieved the goal of showing growth in
reading by 1 level (as measured by Running Records) each term. Despite the impact of low attendance during Term 2
due to Covid restrictions, 3 of the 8 students grew by 4 levels this year (which was the target), One student grew by 5
levels, one by 6 levels, one by 7 levels, one by 11 levels and one by 14 levels.
Three students increased their word knowledge by 55 words or more, using the Oxford word list as a measuring tool.
Two students competently showed one year's growth in their writing as mapped out against the Literacy Progressions.
Again, these outcomes were impacted by the reduced attendance levels.
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and young
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy.
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA for
reading and numeracy.

Reading

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2020.
Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than six across
all cohorts.
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Numeracy

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings,
August 2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.

NAPLAN progress
The data below represents the growth of students from 2017 to 2020 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

*

*

25%

Middle progress group

48%

41%

50%

Lower progress group

35%

47%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

39%

*

25%

Middle progress group

42%

56%

50%

Lower progress group

19%

35%

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.
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NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2019

55

55

20

17

36%

31%

Year 3 2017-2019 Average

47.0

47.0

15.0

11.3

32%

24%

Year 5 2019

43

43

9

5

21%

12%

Year 5 2017-2019 Average

41.3

41.3

8.0

5.0

19%

12%

Year 7 2019

49

49

10

7

20%

14%

Year 7 2017-2019 Average

44.7

44.7

7.7

5.3

17%

12%

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August2020.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School performance comment
Our data indicates that we have made progress towards and achieved our Site Improvement Priorities targets.
In Mathematics, our students need to: develop their number and place value skills; continue to develop their knowledge
and use of the four operations; work on interpreting, using and presenting data; develop their understanding of money
and financial mathematics; develop their knowledge and skills in the area of measurement and statistics. Our focus will
include working on the Big Ideas in Number - Place Value: Fractions and Decimals, the Four Operations and using
these strategies flexibly, and fluency with recall of the basic number facts.
In Reading, students have difficulty with comprehension questions directed at inferring and interpreting information within
different text types. Vocabulary, especially tier 3 words, is another area that poses some difficulties where our students
need to develop a greater range and deeper understanding of vocabulary. This will be addressed through our Guided
Reading lessons, our focus on phonemic awareness and phonics and the use of different text genres.
In Writing our focus is Text Cohesion and developing our work around sentence structure and text features, using of a
range of vocabulary, proper use of paragraphs and punctuation. This continue to be addressed through the use of model
and mentor text, direct explicit instruction and daily writing.
Programs that have shown to have an impact on student performance have been the Phonetic Reading programs using
decodable readers, Guided Reading with extra in-class support and Words their Way, and the use of whole school
developed Pedagogical Agreement documents for Writing and Maths.
Staff have participated in Professional Development aimed at building teacher capacity in: Mathematical Mindsets,
Maths Misconceptions (Tierney Kennedy), Big Ideas in Number, and mentoring using a Numeracy coach, LEAP
(Learning English: Achievement and Proficiency) Levels training, Seven Steps to Writing Success, aspects of functional
grammar (focus on sentence structure and the three levels of sentences - simple, compound and complex).
We are developing a common language and understanding as well as more consistent approach to learning, and
especially developing staff skills and knowledge around using data to inform teaching.
Using Scorelink, The Education Dashboard and class specific student data with an emphasis on students as researchers
(students using their data around learning and then having input in staff decisions around learning and the next steps to
improvement) to track student progress has increased staff awareness of how students are travelling across the school
and better enabling teachers to highlight students needing either extra support or extension. PLT team planning,
moderating and monitoring learning, supported by the Intervention Team, has also improved consistency across the
school and strengthened classroom programs with explicit teaching and learning directions.
The school is currently developing a new model for data collection to improve the data analysis process and make this
more accessible to teachers.

6

| Woodville Primary School

2020 Annual Report to the
Community

Attendance
Year level

2017

2018

2019

2020

Reception

91.3%

89.3%

92.6%

85.5%

Year 1

91.1%

89.3%

89.2%

81.0%

Year 2

91.1%

89.4%

92.5%

83.5%

Year 3

93.0%

92.2%

89.2%

86.9%

Year 4

91.3%

94.5%

91.1%

83.6%

Year 5

89.4%

89.2%

93.3%

85.1%

Year 6

88.7%

86.4%

91.1%

84.1%

Year 7

92.4%

88.3%

87.8%

81.8%

Primary Other

100.0%

N/A

98.5%

N/A

Year 8

N/A

N/A

81.6%

N/A

Total

91.0%

89.8%

90.7%

83.9%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
NOTE: A blank cell indicates there were no students enrolled.

Attendance comment
Student attendance was heavily impacted by the Covid-19 restrictions, with some of our vulnerable students (ATSI
and those with health conditions) being absent for the whole of term 2. Our attendance data shows that we had 86%
student attendance this year. Other factors that impacted this was continuing mental health issues, family
circumstances and also habitual non-attenders. Pro-active strategies: early intervention; staff, Wellbeing Leader, Walk
Along team, ACEO/AET support for ATSI families, Uniting SA services, breakfast program emergency lunches,
engaging students and developing strong relationships. The school followed up on attendance through personal
contact with relevant families: phone calls, emails, text messages and/or letters. The chronic non attenders were
referred to the Social Work Duty Line.

Behaviour support comment
Our new interoception room was set up in the library and we used grant money to set up the room with equipment for
our students to learn about their body, their responses and to understand how knowledge about themselves can
enhance their wellbeing. Each classroom was also able to set up a ‘chill corner’ where students could take a formal
break throughout the day and learn how to co-regulate and self soothe. We updated our School Behaviour Education
policy in line with the new DfE model. At risk students are identified and programs such as 'What's the Buzz'.
Restorative Practices, Play is The Way and Rock and Water are used to support positive behaviour choices. Strategies
used: DfE guidelines (50 take homes, 31 suspensions,6 exclusions), site behaviour contracts, Wellbeing agreements,
parent meetings, referral to other services, early intervention; monitoring student weekly absences and referrals, home
contact, developing strong relationships.
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Client opinion summary
Parents and Caregivers were invited to participate in the DfE School Parent Engagement Survey. A total of 103
Parents/Caregivers responded. The survey covered the following questions. Highlighted is also the total of responses
that were 'Agree' or 'Strongly Agree' and 'Neutral. The results are generally comparable to all schools.
• People respect each other at this school – 71% 'agree/strongly agree', 14% 'neutral'
• Teachers and students treat each other with respect at the school – 66% 'agree/strongly agree', 20% 'neutral'
• I feel like my child is important to the school – 60% 'agree/strongly agree', 24% 'neutral'
• I receive enough communication from the school – 57% 'agree/strongly agree', 21% 'neutral'
• The school communicates effectively with me – 56% 'agree/strongly agree', 18% 'neutral'
• I like to communicate/receive communication through the following mechanisms - email 75, newsletters 66, phone
calls 56, events at the school 33, text messages 69, Parent/Teacher interviews 66, Apps 72
• I know what standard of work the school expects of my child -54% 'agree/strongly agree', 30% 'neutral'
• Teachers at this school provide my child with useful feedback about their schoolwork - 57% 'agree/strongly agree',
28% 'neutral'
• I have useful discussions with the school about my child's learning – 38% 'agree/strongly agree', 28% 'neutral'
• I talk with my child about what happens at school – 100% (often or sometimes)
• The school provides an opportunity for me to have input about my child's learning – 33% 'agree/strongly agree'
• Overall, my child has a good routine around reading, studying and learning at home – 62% 'agree/strongly agree'
• I think that education at school is important to my child's future – 97% 'agree/strongly agree'
• I feel equipped to help my child plan what they will do after they leave school – 70% 'agree/strongly agree'
• I would like more help from the school with my child's learning – 67% 'agree/strongly agree'
• The school encourages parents to help students to learn – 77% 'agree/strongly agree'
• The school provides me with useful tips on how to help students learn at home – 68% 'agree/strongly agree'
• Looking ahead, what pathways do you think your child will take after leaving school? - 54 'not sure', 31 'university', 13
'V.E.T.', 4 'work'
• On a scale of 1 to 5, how do you rate the quality of this survey? – 62% 'mid - high quality' 30% ‘unsure’
From this we will work on further developing trust and high expectations and communicate these more efficiently.

Intended destination
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

11

8.8%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

20

16.0%

Transfer to SA Govt School

94

75.2%

Unknown

0

NA

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2020.

Relevant history screening
School abides by DfE guidelines for relevant WWCC screening.
Office Manager maintains up to date records and data of all volunteers and staff who have screening and completed
the RAN training.
Principal has access through Applications Portal to information regarding staff and screening history. Hard copies of
WWCC screening and RAN training are all sighted and a copy kept in Front Office.
All workers on site supply a hard copy of WWCC screening prior to commencing any works. Copies of these are kept
in Front Office.
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Qualifications held by the teaching workforce and
workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

34

Post Graduate Qualifications

16

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2020 .

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

21.0

0.9

11.0

0

24

1

19

Full-Time Equivalents
Persons

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2020 .

Financial statement
Funding Source
Grants: State

Amount
$3,675,286

Grants: Commonwealth

$25,383

Parent Contributions

$94,996

Fund Raising
Other

$5,045
$156,979

Data Source: Education Department School Administration System (EDSAS).
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2020 School Annual Report: Tier 2 Funding Report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

Tier 2 category (where applicable
to the site)

Briefly describe how the 2020 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved wellbeing and engagement

Established relationships with parents: online workshops. Introduced 'Interoception'
program. Setting up Interoception room, sensory play equipment and resourcing
classrooms to set up 'Chill Out' spaces- grant funds.

Improved outcomes for students with Students with literacy levels below benchmark were provided with support in class, oneone or in small group. Focus on vocabulary, oral language and sentence structure,
an additional language or dialect

Reduced class disruption to learning.
Increase direct instruction time.
An average of 39% greater than
expected growth across all year levels.

supported by SSO and Intervention team.

Inclusive Education Support Program

Funding was used to employ SSO staff and Mentors to support students 1:1 or in small
group settings to provide direct explicit instruction, deliver speech programs, phonic
programs and social skill/interoception program

Improved outcomes for
- rural & isolated students
- Aboriginal students
- numeracy and literacy including early
years support

ATSI students were provided with in class support particularly in the areas of Literacy and All students reached their reading
numeracy. APAS
targets. Word recognition and writing
Funding provided support for ATSI students to further develop their literacy with SSO
targets were partially met. Attendance
support in withdrawal from class - areas targeted were reading, sight words, writing and impacted outcomes (Covid restrictions).
letter/sound recognition.
NUMERACY AND LITERACY EARLY YEARS SUPPORT: SSO support in class working with
groups in literacy. Extra Support teacher put in role of working with class and small groups
of students - targeted skill development in Literacy. Numeracy Coach supported numeracy.

First language maintenance &
development
Students taking alternative pathways
IESP support

Greater number of students
reaching/progressing to benchmark,
evidenced by data.

Australian Curriculum

Teacher capacity targeted through release to work in PLT teams with SLLIP/Maths
coach/LET in Writing. Professional Development informed by Site Improvement Plan.
Resources related to Site priorities to support programs.

Assessment data showed growth in
Phonics, Writing and Maths.

Aboriginal languages programs
Initiatives

N/A

N/A

Better schools funding

Phonetic reading intervention program targeted students below benchmark (SIP target)
with SSO/teacher support one to one or small group three times a week. Developing
resources supporting Decodable Readers and Maths.

71% of Year 1 students achieved
benchmark in Phonics (increase of 35%).

Specialist school reporting (as
required)

N/A

N/A

Improved outcomes for gifted students N/A

N/A

